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Abstract 
The global technological advancements, challenges and opportunities as well as the launching of the Malaysian 
National Higher Education Strategic Plan (NHESP) in 2007 that states clearly the need to transform, amongst others, 
learning and teaching in higher education institutions, have generated a call for and debates on leadership 
development in learning and teaching. Questions have been raised on what kind of leadership is needed in the 
transformation of higher education in learning and teaching in Malaysia. How do we develop and sustain such 
leadership? Further, does the conception of leadership in learning and teaching take into account the uniqueness of 
Malaysia’s socio-economic culture? This paper discusses issues related to leadership development for sustainability 
of e-Learning in Malaysia’s higher education. It examines current developments in the field. In particular, it describes 
the recently introduced National Policy on e-Learning. It discusses the development of leadership for sustainability of 
e-Learning based on the Higher Education Leadership Model being developed by the Higher Education Leadership 
Academy (AKEPT). This paper argues that there is a need to nurture and enhance young academic leaders in order to 
sustain e-Learning, at least in the transformation of eLearning in higher education in Malaysia. 
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1. Introduction 
The notion of leadership development has generated much interest recently, at least in Malaysia’s 
higher education learning and teaching. Education, in particular the higher education sector, has been 
singled out as the pillar and driver in the country’s human capital development. Effectual leadership will 
help set not only the institution’s vision to be achieved, but also to motivate and mobilize academia to 
transform and sustain accordingly. As social, economic and political changes are inevitable because of the 
many internal and external forces such as technological advancement, strong and effective leadership is 
pertinent in ensuring the sustainability of e-Learning in higher education institutions. 
Leadership can be simply defined as the ability to influence others toward a common goal. The 
common goal can be spelt out, among others, in the vision and missions as well as the policy of an 
organization. On the other hand, leadership development will expand the capacity of the individual’s 
ability to perform in leadership roles within the organization towards achieving the missions of the 
organization. Sustainability, however, will enhance and maintain a certain status in existing systems. In 
essence, leadership development for sustainability of e-Learning entails learning and teaching about 
leadership qualities and the ability to consistently motivate others to enhance e-Learning.  A sustainable, 
democratic and strong academic leadership culture has been one of the characteristics of many successful 
higher institutions in the 21st century (Fullan & Scott, 2009).  
 Being a fast developing country, institutions of higher learning in Malaysia have been able to excel 
themselves and enjoy academic prosperities despite the numerous external and internal challenges since 
Malaysia’s independence in 1957. Many factors have contributed to the institutions’ success, but their 
strength is in the academic leadership quality possessed by their leaders. As a multicultural society 
whereby the majority of its diverse citizens strongly believe in unity through education, the possession of 
superior leadership in academia is necessary. The capacity and ability of the academic leaders to learn, 
unlearn and re-learn has helped the institutions chart their own course in achieving the institution’s bold 
vision efficiently even during an occasionally turbulent time. In fact,  
academic leadership has been singled out as the main driver of the higher education institutions’ 
success (MoHE, 2007; Mohamed Khaled, 2010). Being an academic, however, there are many 
opportunities for the academic leader to excel to greater heights. The challenges of the globalized world, 
the expeditious development of information and communication technology, the coming of the Y 
generation, the ever changing aspirations of people and the country’s dream to be the hub of higher 
education and learning, amongst others, demand strong effectual academic leadership in higher education 
institutions. The Malaysian vision to be a developed nation with a high income society by the year 2020 
has set critical agenda projects on higher education leadership (MoHE, 2007).  
2. The National Higher Education Strategic  
In tandem with the Vision 2020, a comprehensive transformation initiative in Malaysian higher 
education can be found in the National Higher Education Strategic Plan (NHESP) and its corresponding 
National Higher Education Action Plan (NHEAP) (MoHE, 2007, 2011a). As envisioned in the Vision 
2020, the higher education sector is expected to contribute significantly in the development of first class 
human capital for the country. Accordingly, seven (7) thrusts of strategic objectives have been identified 
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in the NHESP, namely widening of access and increasing equity, improving the quality of teaching and 
learning, enhancing research and innovation, strengthening of higher education institutions, intensifying 
internationalization, enculturation of lifelong learning, and reinforcing the delivery systems (MoHE, 
2007, 2011a). The NHESP and NHEAP have boldly identified the Critical Agenda Projects (with its 
acronym CAPs), currently numbering 23, to be carried out effectively to make the Vision 2020 a success. 
The CAPs include governance, leadership, academia, learning and teaching, research and development, 
internationalization, graduate employability, private higher education institutions, holistic student 
development, Apex University, MyBrain15, lifelong learning, quality assurance, accessibility and 
sustainability, delivery system, polytechnic transformation, industry-academia relationship, e-Learning, 
top business school, centre of excellence, entrepreneurship, community college transformation, and 
knowledge transfer program. In essence, these thrusts and CAPs are believed to be the aims and drivers of 
the said vision to be accomplished. Currently, the NHESP is in the second phase of its implementation 
(MoHE, 2011a). 
 The Critical Agenda Project on e-Learning (CAP: e-Learning) aims to facilitate learning and teaching 
in higher education with the advancement of information and communication technology (ICT) (MoHE, 
2007). It is believed that the use of ICT in learning and teaching will enhance independent self-directed 
student learning. ICT will make students manage, personalize and responsible for their own meaningful 
learning. It is believed that graduates of such a learning and teaching approach and environment will be 
knowledgeable, independent self-learners, responsible and competitive globally. The first initiative 
undertaken for the CAP e-Learning is to develop the National Higher Education Policy on e-Learning. 
 
3. The National Higher Education Policy on e-Learning 
 
The development of the National Higher Education Policy on e-Learning, launched on 16 April 2011, 
is aimed toward preparing quality education at all levels of higher education as well as to provide equal 
and fair access of e-Learning to the general public (MoHE, 2011b). This initiative is in parallel with the 
needs of e-education proposed by the National Information Technology Council (MOSTI, 2009). The 
Policy and its framework are imperative for the national higher education institutions, taking into account 
the current rapid advancements in communication technology and the internet. It is believed that the 
national objective of having quality higher education accessible for all can be realized with the 
application of information and communication technology. The application of eLearning will make 
Malaysian higher education institutions (HEIs) globally competitive not only in preparing their students 
but also in providing state-of-the art learning and teaching environment and educational services for all. 
The Policy believes that e-Learning has several important agenda as translated into the following 
objectives (MoHE, 2011b);   
x Develop a repository and directory of digital learning materials that can be used by all higher 
education institutions, therefore developing shared sources of e-Learning and e-Content;  
x Enculturation of e-Learning in higher education institutions in order to develop a community of e-
Learning practitioners and the invention of original e-Content;  
x Provide appropriate and friendly e-Learning infrastructure;   
x Produce a variety of e-Content to enhance learning and instruction; 
x Enhance skills of staff, students and stakeholders through e-Learning; and 
x Conduct research and development in the pedagogy and technology of e-Learning.   
 
The Policy has five (5) main thrusts (MoHE, 2011b). The First Thrust on infrastructure focuses on 
three areas of e-learning, namely bandwidth, helpdesk, and ICT facilities. The Second Thrust on 
organizational structure emphasizes the institutional mission, plan, leadership, policy and e-Learning unit. 
The Third Thrust on professional development focuses on knowledge, skills, and attitude. The Fourth 
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Thrust on curriculum and e-content focuses on curriculum, e content development, eassessment, and e-
learning standard. The Fifth Thrust on enculturation gives due regards to e-learning facilities, application 
of e-learning in all HEI activities, and incentive and encouragement. 
The Policy is implemented in three phases; Beginning (2011-2012), Fulfillment (2013-2014), and 
Optimization (2015-2016 and beyond). The Action Plan on e-Learning is presented in Table 1. As an 
example, the outcomes for the Beginning Phase (2011-2012) are as follows (MoHE, 2011b): 
  
Table 1: e-Learning Action Plan (2011–2015) (MoHE, 2011b)   
 
 
 
x Infrastructure: All HEIs have high-speed bandwidth of 50-100MB with 50 percent access;  establish 
helpdesk support or coordination unit; and provide a 2.0 platform for e-Learning and ICT facilities.  
x Organization Structure: All HEIs have the vision and missions to integrate e-Learning in learning 
and teaching; establish an e-Learning action plan and team; develop an e-Learning policy; and 
establish an e-Learning unit as well coordinate e-Learning activities with the ICT Centre.  
x Professional Development: 25 percent of academic staff and students are knowledgeable and practice 
the e-Learning pedagogy; 25 percent of academic staff and students are skillful in information 
literacy and technology; 25 percent of academic staff, students and stakeholders posses positive 
attitudes towards e-Learning.  
x Curriculum and e-Content: All HEIs have 5 to 10 percent of course curriculum in a blended mode; 
10 percent of original e-Content are developed; practice e-assessment activities; and establishment of 
e-Learning standards that can be used by all HEIs.  
x Enculturation: Academic staff and students use e-Learning widely; HEIs promote and share best 
practices in e-Learning and give recognition to staff nationally.  
 
The success of the e-Learning Policy and its framework, according to the document (MoHE, 2011b: 
102), can only be secured with the following success factors:  
x Solid support from multi-level leadership and management of HEIs;  
x Acceptance from the academic community that e-Learning can enhance learning and teaching; 
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x All staff involved in learning and teaching must be trained effectively and possess mastery to 
develop and use e-Learning in their pedagogy; 
x The E-Content must be developed systematically and meet the set standard to ensure the  quality of 
e-Learning 
x  Student and staff friendly infrastructures that can support the use of e-Content.  
4. The Challenge: Changing The Mindset 
The transformation of higher education through the NHESP and especially the implementation of the 
National Higher Education Policy on e-Learning in actual fact demands changing the mindset of the 
people. As of May 2011, there are 1,134,134 students and 71,784 academic staff of different ethnic, 
religious and cultural background and belief enrolled and working in the 572 various types of higher 
education institutions (Table 1). Although changing their mindsets, behavior and feelings, the very surreal 
meaning of learning, in such a diverse higher education population is not an easy task as demonstrated by 
volumes of research and literature (Fullan & Scott, 2009), research has also demonstrated that effective 
leadership is crucial for change to happen (Ulrich & Smallwood, 2007; Deschamps, 2008; Fullan & Scott, 
2009). Succinctly, academic leadership is central for these changes to happen in higher education 
institutions (Fullan & Scott, 2009; Macfarlane, 2011). The good news is that leadership can be taught 
(Zenger, 2007). The Ministry of Higher Education that has been mandated to oversee tertiary education in 
Malaysia has recognized this by setting up, among others, the Higher Education Leadership Academy.  
Table 1: Student Enrolment and Academic Staff in Malaysian Higher Education Institutions* 
 
 
5. Leadership Development: The Higher Education Leadership Academy 
  
The Higher Education Leadership Academy (better known with its Malay acronym AKEPT) was 
established in 2007, and commenced in 2008 (MoHE, 2009). The core business of the Academy is to 
facilitate the initiatives that have been outlined in the National Higher Education Strategic Plan with  
regards to unleashing the potential of the nation’s human capital to become self-sufficient and  
competitive global citizens and leaders (MoHE, 2009; Mohd. Majid, Zulhazmi & Eminder, 2010). To 
achieve this mission, the Academy through the roles of its three Centres, namely the Centre for 
Leadership Training, the Centre for Learning and Teaching, and the Centre for Leadership Research and 
Innovation have been entrusted with the task of strengthening and aligning the nation’s HEIs with the 
aspirations of the MoHE, so that the HEIs can become dynamic organizations that will revolutionize the 
nation’s human capital by endowing it with intellectual acuity and heightened social consciousness.  In 
essence, AKEPT’s vision, missions, and roles are as follows (MoHE, 2009). 
 
Vision    
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( )
To be acknowledged as the global benchmark and referral centre for Higher Education Leadership, 
Research and Innovation. 
 
Missions 
 
x To align the Ministry’s transformation agenda for higher education and innovation with that of the  
higher education institutions to ensure that they are globally competitive, 
x To provide advice on the formulation of higher education policies dealing with talent management, 
leadership, governance and innovation, and  
x To be recognized as the premier referral centre for research and innovation, learning and teaching,  
and leadership competencies for higher education.  
 
Roles 
 
x To provide relevant and pragmatic training programmes, advice and facilitation to higher education 
institutions, 
x To promote and facilitate collaboration and alliances with the best in class globally,  
x To promote and facilitate a network of sharing and collaboration on research and publication on issues 
and challenges in higher education, and 
x To put in place a structured framework and provide advice on succession planning for higher 
education institutions.  
 
6. AKEPT’S Academic Leadership Development Model 
 
The development of academic leadership is imperative for the sustainability of e-Learning in 
Malaysia’s HEIs. The AKEPT’s academic leadership model has been formulated to act as the foundation 
for the design and delivery of leadership and management development framework including the 
sustainability of e-Learning (MoHE, 2009). Based on the Malaysian higher education missions and goals, 
the framework (Figure 1) focuses on the integration of five target competencies in its programmes and 
introduces leadership organizational capabilities that define the drive for excellence in the performance of 
higher education leaders (MoHE, 2009). The framework is structured around the five broad domains of 
competencies which attribute to the success of leaders in higher education. This framework has been 
modeled on core as well as generic functional and professional competencies, and leadership attributes 
and competencies. These are the specific sets of competencies needed to establish a corporate culture that 
is results-driven, oriented to both clients and stakeholders, as well as nurtures and promotes successful 
teams and coalitions within and outside the organization. 
  AKEPT believes that excellent transformational academic leaders are distinguished by their:    
x Broad-based impact and influence, 
x Acknowledged areas of expertise and a directory of research, 
x Respected collaborative alliances, habitual writing, highly-cited publications, and 
x Role model status reflective of their high values and integrity.  
 
318   Mohd. Majid Konting /  Procedia - Social and Behavioral Sciences  67 ( 2012 )  312 – 321 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 1: AKEPT’s Academic Leadership Model (MoHE, 2009) 
 
Model Components 
 
The heart of the AKEPT’s academic leadership model encompasses values and ethics which are 
culturally bound, emotional and spiritual intelligence, as well as communication and interpersonal skills. 
The framework divides leadership competencies into five domains namely; Leading Change, Leading 
People, Driving Results, Business Sagacity, and Moral Compass (MoHE, 2009). The skills and attributes 
pertaining to each domain are elaborated as indicators. However, these indicators are not exhaustive but 
describe key behavior traits associated with each competency of effective academic leaders. 
  
a. Leading Change 
 
Leading change encompasses a set of core competencies needed to drive the organization onto the 
cutting edge of embracing transformation and change, which involves the ability of academic leaders to 
initiate strategic change, both within and outside the organization to meet challenges and the 
organizational goals (MoHE, 2009). Inherent in this leading change is the ability to establish an 
organizational vision and implement it in a continuously changing environment. Academic leaders must 
be aware of the local, national and international policies and trends affecting the organization and shaping 
stakeholders’ views. Academic leaders must deal effectively with pressure (resilience), be open to 
change, adapt swiftly to changing conditions (flexibility), capitalize on opportunities, manage risks 
(strategic thinking), and encourage new ideas and innovations. 
  
b. Driving Results 
Driving results is a set of competencies involving the ability of academic leaders to be alert to novel, 
untested opportunities, manage ambiguity comfortably, take and manage risks (entrepreneurship), and 
meet clients’ and stakeholders’ expectations. This domain includes the ability to make decisions that 
produce high-quality results and hold themselves and others accountable for measurable high-quality, 
timely, and cost-effective results (MoHE, 2009). In addition, academic leaders need to understand and 
appropriately apply principles, procedures, and policies related to specialized expertise. In driving for 
excellence, academic leaders should be able to demonstrate drive, urgency, and assertiveness in the 
relentless pursuits of results. 
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c. Leading People 
The domain of leading people is a skill that involves the ability of academic leaders to lead 
peopletowards meeting the organization’s vision, mission, and goals. Inherent in this domain is the ability 
to provide an environment which supports superior performance and opportunities for others tomaximize 
their long term potential, foster development, facilitate cooperation and teamwork, and manage and 
resolve conflicts and disagreements in a constructive manner (MoHE, 2009). Academic leaders must 
mobilize teams by building the momentum necessary to get things done by communicating clearly and 
consistently, and investing time and energy to engage the whole organization. Academic leaders must 
build, nurture, and value relationships with others in order to foster a cooperative climate. 
  
d. Business Sagacity 
Business sagacity focuses on skills involving the ability of academic leaders to deliver results by  
maximizing organizational effectiveness and sustainability, and creating excellence by setting the highest 
standards through benchmarking against the best in class in managing human, financial, and information 
resources. Academic leaders are able to lay the groundwork by building coalitions with key players, 
developing networks and alliances, engaging in cross-functional activities, collaborating across 
boundaries, and finding a common ground among a diverse range of stakeholders within the framework 
of a shared agenda and strategy (MoHE, 2009). 
  
e. Moral Compass 
The moral compass which lies at the heart of the academic leadership competency framework  
encompasses values of personal accountability and ethics, and the ability to utilize emotional intelligence 
in sensing and understanding the needs, feeling, and concerns of others. Academic leaders should treat 
others with courtesy, sensitivity, and respect; consider and respond appropriately to the needs and feelings 
of different people in different situations; espouse clear and convincing communications, recognize and 
assess their own strengths and weaknesses, vigorously pursue self development, engage with others in an 
honest, fair, and ethical manner; model high standards of ethics, and ensure that management of 
information and knowledge is conducted with integrity, where decisions and transactions are transparent 
and fair. Academic leaders need to ensure that everyone at all levels in the organization plays a key role 
and is held responsible for the success of the organization (MoHE, 2009). 
 In essence, the AKEPT’s model of academic leadership development acts as the foundation for the 
design and delivery of leadership development framework and initiatives, including the Learning and 
Teaching Initiatives for sustainability of e-Learning. 
  
7. Conclusion 
 
Motivation and morality which are culturally bound are important domains in the development of   
academic leadership for sustainability of e-Learning in Malaysia higher education institutions. Inculcating 
and enhancing strong motivation and moral value domains among young potential academic leaders are 
pertinent in our quest for better academic leadership in our higher education institutions. Strong and 
morally abiding transformational academic leadership would rouse an institution of higher learning to 
greater heights in the world of academia known for its slow progress.  
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There are many challenges especially for a young organization like AKEPT to facilitate HEIs 
academics in their journey to transform higher education in line with the National Higher Education 
Strategic Plan. In the area of learning and teaching, for example, AKEPT has to facilitate HEIs academics 
in their expedition to the scared and sacrosanct ivory towers (Lewis, 2006; Ibrahim Bajunid, 2008a), the 
call of the knowledge and virtues-based society (Ibrahim Bajunid, 2008b), and the importance of justice 
as a value in higher education (Macfarlane, 2011). AKEPT also has to facilitate which model of academia 
has to be adopted to appraise, monitor, assess and evaluate academic staff teaching performance 
(Campbell, Kyriakides, Muijs, & Robinson, 2004), how to develop curriculum (Bransford, Darling-
Hammond, & LePage, 2005; Kearney, 2009; Davidson & Goldberg, 2010), how to teach well (Shulman, 
2004; Walker, 2006; Supyan, Amin & Hanafi, 2010),and how to promote the idea of “reflective 
practitioners” (Schon, 1983) and “reflect ive institution” (Biggs, 2007). Due to the unprecedented 
knowledge explosion and technological demands of the changing world situation as a result of 
technological advancement, AKEPT has also to facilitate academics in HEIs to cope with the many policy 
reforms which entail, among others, changing not only the learning styles of every person involved but 
also the staff who are in direct contact with the students (Malakolunthu, 2007). 
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